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Three-Year Systematic Program Evaluation Report 
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To ensure that students in the Counselor Education Programs at John Carroll University are 
attaining the highest quality educational preparation in accordance with the best practice 
standards in the field (standards set by The Council for the Accreditation of Counseling and 
Related Educational Programs [CACREP]), the programs of School Counseling (SC) and 
Clinical Mental Health Counseling (CMHC) have gone through extensive review and 
modifications to align with the 2009 CACREP Standards and to complete self-study required for 
CACREP reaccreditation. This program evaluation report outlines those areas reviewed or 
revised in the last three years (2009 – 2012) and provides the data that have and will continue to 
inform our continuous improvement process. The report is written to comply with the CACREP 
Standard I.AA which states: 
 
 “Distribution of an official report that documents outcomes of the systematic program 
evaluation, with descriptions of any program modifications, to students currently in the program, 
program faculty, institutional administrators, personnel in cooperating agencies (e.g., 
employers, sites supervisors) and the public.” 
 
An electronic version of the full self-study will be made available upon its submission to 
CACREP. 
 
Since the last CACREP accreditation, the counseling programs at John Carroll have gone 
through a series of significant changes.  Two long-standing, highly esteemed faculty members, 
Dr. Christopher Faiver and Dr. David Helsel, retired. Since Dr. Faiver was the coordinator of the 
Community Counseling Program and Dr. Helsel the coordinator of the School Counseling 
Program, their retirement was a loss of leadership as well as a loss of experienced faculty 
members.  The second major change was a decision to enhance counselor identity and increase 
program efficiency by uniting the School Counseling and Community Counseling Programs into 
a single Counselor Education Graduate Program.    
 
These changes presented both challenge and opportunity.  The loss of two senior professors left a 
vacuum in leadership that has been filled by the hiring of two new faculty members. Dr. Cecile 
Brennan was hired in 2010 and has been designated the Program Coordinator. Dr. Nathan 
Gehlert was hired in spring 2012 and will begin his tenure track position at the beginning of the 
2012-2013 academic year. 
 
This document will present an overview of our continuous systematic program evaluation and 
subsequent modifications made in the program. The report follows the CACREP standards in 
Section I. Evaluation 
 
CACREP SECTION I 
EVALUATION 
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AA. Program faculty members engage in continuous systematic program evaluation 
indicating how the mission, objectives, and student learning outcomes are 
measured and met. The plan includes the following: 
 

1. A review by program faculty of programs, curricular offerings, and 
characteristics of program applicants. 
 

In response to the introduction of the new CACREP Standards for Counselor Education 
programs and their subsequent adoption on July 1, 2009, Counselor Education Program faculty 
have met regularly and rigorously over the past three years to discuss program needs and student 
concerns. During this time they developed, reviewed, evaluated, and revised the programs, 
including course offerings. In better understanding the characteristics of program applicants, they 
were more equipped to meet the students’ unique needs. To ensure that these needs were met 
across the curriculum, they also reviewed the extent to which program objectives are addressed 
in course syllabi. Program faculty and administrators compared each element of the 2009 
Standards with current program practices. This review of programs, curricular offerings, and 
characteristics of program applicants has been informative and has helped the faculty determine 
what changes and enhancements would benefit our program. Specifically, program faculty: 

• Reviewed core curricular and specialty standards and adjusted core syllabi as needed 
• Reviewed comprehensive exam scores 
• Reviewed the descriptive statistics from the National Counselor Exam (NCE), the initial 

exam that graduates take in order to obtain their counseling licensure through the State of 
Ohio. In the last three years, student mean scores were above the state average, and the 
pass rate for program completers in 2011 was 100%.  

• Reviewed program-level data from the Counselor Self-Efficacy Scale. Faculty examined 
the mean change in scores for each item annually.  

• Discussed, reviewed and modified mission statements and program objectives with both 
faculty and Program Advisory Committee members. 

• Reviewed the characteristics of program applicants, noting that the average age of 
students admitted has decreased over the past decade, with many coming immediately 
after completion of undergraduate studies. Also noted was a strong applicant pool: the 
average GPA for CMHC program applicants is 3.31 (SD = .45) and for SC program 
applicants, 3.21 (SD = .47). See Appendix 1a for table of applicant characteristics. 

 
The Counselor Education Program Advisory Committee, which consists of approximately 12 
members, including faculty, alumni, students, supervisors, faculty from outside of the 
department, and other stakeholders, meets annually to oversee policy, discuss the needs of the 
community and the preparation of students to meet those needs, and review the program. In May, 
2012, Advisory Committee members were surveyed on perceptions of the program and its 
mission and asked to suggest possible areas of improvement. See Appendix 1b for survey results. 
 
As can be gleaned from the survey results, the Advisory Committee is supportive of and satisfied 
with recent program modifications. They approved of the program goals and mission statement, 
noted the excellence of program faculty, and supported future program goals. Some of the 
comments included: 

• “Students are academically well-prepared and are successful in finding internship 
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placements as well as jobs in the field.” 
• “Far superior to other programs from what I have seen.” 
• “Small class size, accessibility of professors is strong.” 
• “You produce enthusiastic interns; want to do well, high achievers!” 
• “Love that you have been encouraging involvement in counseling organizations and 

activities. So important.” 
 
One theme that emerged from this process was the importance of attention to academic rigor and 
students’ personal and emotional development. 

• “I’m pleased to hear you’ve added another full-time faculty member because I believe it 
will help strengthen the continuity and rigor of the program. Although our adjunct faculty 
are great, it’s not easy for them to follow students’ progress over time.” 

• “Overall, I am very well satisfied with the program. The new leadership under Cece [Dr. 
Cecile Brennan] has brought a renewed effort to raise the program to a new level.” 

• “Raise the bar in the program, especially writing expectations.” 
• “Making sure students are mature enough to be in the program is critical.” 
• “Glad to hear that two semester internship is now standard.” 
• “We need a counseling clinic.” 

 
2. Formal follow-up studies of program graduates to assess graduate perceptions 
and evaluations of major aspects of the program. 
 
3. Formal studies of site supervisors and program graduate employers that assess 
their perceptions and evaluations of major aspects of the program. 

 
At the completion of the internship, students and their site supervisors complete a program 
evaluation. Additionally, site supervisors, employers, and alumni responded to a survey 
concerning their perceptions of the Counselor Education Program at JCU. One hundred and 
thirty-two (132) CMHC and 80 SC surveys were collected throughout 2009-2012. Eighty CMHC 
and 44 SC program graduates responded to the survey (response rates = 95% and 80%, 
respectively). Twenty-eight CMHC and 36 SC site supervisors (response rates = 24% and 64%, 
respectively) and 24 employers (CMHC only, response rate = 21%) also responded.  
 
Respondents were asked to indicate, based on their experience, to what extent the Counselor 
Education Program prepared program completers to perform each activity. Each of the survey 
items was rated utilizing a Likert scale of 1 - 5 with the possible responses as: 1 = Never, 2 = 
Sometimes, 3 = Often, 4 = Mostly, 5 = Always.  Overall, the data reflect that alumni, site 
supervisors, and employers rate our program high, receiving a mean of 4.12 (SD = .86) for the 
CMHC program and 4.32 (SD = .87) for the SC program across all items over the past three 
years. There was consistency among the employers, supervisors, and graduates for each item. 
These results indicate that there is no great disparity regarding how the program is perceived by 
different constituencies. 
 
Means of all evaluation items for the SC program exceeded 4.00. Most of the ratings for the 
CMHC program were over a mean of 4.00. What is particularly notable is the data for the item 
asking respondents to rate the JCU programs in comparison with similar programs, where 

3



 
 

1=significantly inferior and 5=significantly superior. CMHC employers rated a mean of 4.39 
(SD = .58), site supervisors mean = 4.00 (SD = .78), and alumni mean = 3.89 (SD = 1.17).  In the 
SC program, site supervisors rated a mean of 4.13 (SD = .80) and alumni mean = 4.24 (SD = 
.89). Considering that the Counselor Education Program at JCU is in an area that has seven 
competing programs within a 60 mile radius, faculty are pleased that employers, supervisors, and 
alumni rated the program highly in comparison with similar programs. 
 

4. Assessment of student learning and performance on professional identity, 
professional practice, and program area standards. 

 
Student Assessment & Learning Outcomes  
Assessment of students’ academic growth, development, and personal growth towards being an 
effective counselor begins during the admissions process and continues throughout the program.  
Along the way there are certain assessment benchmarks which occur:  

• during Orientation classes 
• at the completion of the Counseling Techniques course 
• prior to starting Practicum 
• at the completion of Practicum 
• successful completion of Comprehensive Exam  
• at the midpoint of Internship 
• at conclusion of Internship  
• for students who began the program in August, 2011, a portfolio.  

 
This formative and summative evaluation process is described below. 
 
• Admissions Process 
During the admissions process, students are evaluated for their potential for success.  This 
assessment focuses on the student’s academic ability and appropriateness for a highly 
interpersonal profession. Using the assessment rubric, each student receives a score in six areas: 
undergraduate G.P.A., standardized test score, letters of recommendation, statement of intent, 
on-campus writing sample, and group interview. Each faculty member present at the interview 
fills out a form ranking each candidate makes a recommendation regarding admittance. The chair 
of the Department of Education & Allied Studies reviews the recommendations and makes the 
final decision. Occasionally, an issue may surface during this process that requires additional 
interventions or work with a program faculty member. For instance, a student who has lower 
scores on the verbal portion of the GRE and a lower score on the on-campus writing sample may 
not be denied admission but will be advised to visit the Writing Center and to establish an on-
going program of writing improvement.   
 
• Orientation to Clinical Mental Health Counseling and Orientation to School Counseling 
As a component of these classes, students must fill out a prospectus and meet with their advisor 
to discuss their goals while in the program and their planned course of study. The prospectus and 
goals are copied and placed in the student’s permanent file for future reference.  During the 
orientation course, instructors emphasize professional identity and the need to follow the 
American Counseling Association and American School Counseling Association ethical codes.  
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• Formative Assessment: The Counselor Self-Efficacy Scale 
This survey is given four times during the students’ training: near the end of the Counseling 
Techniques course (checkpoint 1), Practicum (checkpoint 2), Internship A (checkpoint 3), and 
Internship B (checkpoint 4). This survey is a self-assessment filled out via SurveyMonkey in 
which students are asked to reflect honestly on their beliefs about their ability to perform various 
counselor behaviors and deal with particular issues in counseling. Students select a number on a 
0-9 point scale for each item, with 0 = no confidence and 9 = complete confidence. The scale has 
three parts. Part 1 (15 items) assesses how confident they are that they could use counseling 
skills effectively with most clients over the next week; Part 2 (10 items) assesses how confident 
they are in doing specific tasks effectively; and Part 3 (16 items) assesses how confident they are 
that they could work effectively with clients presenting with varying disorders or issues. It is 
used to inform both students and instructors about where students are feeling competent and 
well-trained and where they are not, assisting in the process of goal setting and intervention. The 
data are also used in aggregate to review the program and make modifications. Students are 
given a copy of their results at each benchmark so they can track their progress. 
 
Examination of data from different points in the program demonstrates that the students feel 
more competent as they move from Counseling Techniques to Practicum and then to Internship. 
For Part 1, the means for the three checkpoints were significantly different (checkpoint 1 mean = 
6.78, SD = 1.47; checkpoint 2 mean = 7.40, SD = 1.03; checkpoint 3 mean = 7.91, SD = .80). 
This underscores that students feel they are developing skills over time and growing as 
counselors. For Part 2, the means for the three checkpoints were significantly different 
(checkpoint 1 mean = 6.72, SD = 1.56; checkpoint 2 mean = 7.41, SD = 1.09; checkpoint 3 mean 
= 7.91, SD = .80) demonstrating that students are feeling more competent in completing 
counseling tasks. For Part 3, the means for the three checkpoints were significantly different 
(checkpoint 1 mean = 6.17, SD = 1.94; checkpoint 2 mean = 6.99, SD = 1.22; checkpoint 3 mean 
= 7.51, SD = .90). Overall, students demonstrate a successful progression in their feelings of 
self-efficacy for the counseling profession.   
 
The data can help guide both faculty and students in developing focused training with an eye 
towards areas where students may need additional support, training, or experience. See Appendix 
1d for table of data from Counselor Self-Efficacy Scale. 
 
• Counseling Techniques 
Counseling Techniques is the first course in the curriculum that requires students to begin 
embodying counseling skills.  This is one of the courses in the curriculum capped at a smaller 
number of students so the instructor can provide ample feedback and personalized instruction.  If 
a student is going to struggle with the required focused, interpersonal approach - one that puts 
the client at the center - this difficulty tends to emerge during Counseling Techniques. Instructors 
are encouraged to contact the student’s advisor as well as address the issue directly with the 
student.  Near the end of the course, students fill out the Counselor Self-Efficacy Scale to begin 
to document their beliefs about their ability to perform various counselor behaviors and deal with 
particular issues in counseling. 
 
• Gateway to Practicum 
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Prior to entering Practicum, CMHC students fill out a Practicum/Internship intent form that 
includes a developmental statement regarding their current assessment of their professional 
development as a counselor. It is reviewed and signed by their advisor who also reviews the 
course work completed and the grades. If there are any academic or personal concerns, they are 
dealt with at this meeting. Students in the SC program are required to submit a statement of 
professional aspirations, which addresses their strengths and weaknesses and discusses their 
expectations of Practicum/Internship.  The statement is attached to the Practicum/Internship 
intent form prior to entering Practicum. It is reviewed and signed by their advisor who will also 
address any academic or personal concerns the student may have.  
  
• Practicum 
In the Practicum course, students engage with clients for the first time.  It is at this point that the 
supervisor and the class instructor discover the students’ strengths and weaknesses. It is essential 
that the student receive support, feedback, and constructive criticism.  This is accomplished by 
regular meetings between instructor, supervisor, and student. Towards the end of this course, 
students fill out the Counselor Self-Efficacy Scale. The results are reviewed by the Practicum 
instructor to inform him/her of how students are feeling and thinking about their ability to do the 
work. Students also receive their results for this survey and are required to incorporate these data 
into their self-reflection paper. Areas of insecurity or weakness can become the focus of goals 
and interventions in the Internship class.  
 
At the completion of Practicum, students are summatively assessed by the Professional 
Performance Fitness Evaluation (PPFE). The site supervisor, instructor, and if applicable, the 
university supervisor, complete the evaluation to assess if the student is meeting criteria for 
competency at the Practicum level. Students are also asked to fill out the PPFE as a self-
assessment. The evaluation instrument is on a 1-3 scale (1 = Does not meet criteria for program 
level, 2 = Meets criteria only minimally or inconsistently, and 3 = Meets criteria consistently at 
program level). Data are collected and entered into a database every semester and used for 
program evaluation.  
  
Appendix 1e summarizes the PPFE data for the past three years for the SC and CMHC programs. 
Note that there is consistency across observers, and that the students consistently met criteria at 
program level on their skills/abilities (CMHC mean = 2.95, SD = .11; SC mean = 2.17, SD = 
.43), professional responsibility (CMHC mean = 2.99, SD = .04; SC mean = 2.24,SD = .43) 
competency (CMHC mean = 2.99, SD = .04; SC mean = 2.21, SD = .44), maturity (CMHC mean 
= 2.97, SD = .09; SC mean = 2.21, SD = .42), and integrity (CMHC mean = 3.00, SD = .02; SC 
mean = 2.24, SD = .43). Program faculty found it encouraging that the data provide evidence that 
at the early stage of clinical training, and from multiple observers, students are functioning at the 
expected level for this stage in their development.  
 
• Comprehensive Exam 
Since the CMHC Program utilizes the Counselor Preparation Comprehensive Examination 
(CPCE) developed by the National Board for Certified Counselors (NBCC) as its comprehensive 
exam, program faculty can compare students’ results with national means. Faculty use the 
national means to inform the cut off score for passage (one standard deviation below the national 
mean is a failing score). If students fail the exam, they are required to take it the following 
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semester. In the past three years, two students have failed the exam. One has retaken and passed 
the exam; the other student plans to retake the exam this fall. Students cannot graduate from the 
program without a passing score. The SC comprehensive examination is a departmental 
examination with a focus on School Counseling. As part of the continuous improvement efforts, 
program faculty decided that SC students admitted to the program after August, 2010 will be 
required to complete the CPCE. These examinations are taken after completion of core courses.  
 
• Internship 
Internship classes are the capstone courses of the Counselor Education curriculum. During these 
courses, students are continuously evaluated through feedback from site supervisors and from the 
classroom instructor.  Through a range of classroom activities (client sessions, case studies, small 
group consultation), students receive peer, supervisor, and instructor feedback.  This process 
culminates in the site supervisor evaluation of the student.  During the internship period, the 
classroom instructor conducts site visits to speak directly with the supervisor. In addition, phone 
conferences between the instructor and supervisor occur throughout the Internship period.  
 
For both programs, students scored above a 5.0 (on a scale of 1-6, 6 being the highest) in all 
areas, establishing that the students are consistently demonstrating competency in their work as 
counselor trainees. Appendix 1f summarizes the results of the Site Supervisor Evaluation of 
Counselor Trainees for both the SC and CMHC programs. The CMHC site supervisors rated 
students in the categories of General Supervision (mean = 5.66, SD = .46), The Counseling 
Process (mean = 5.45, SD = .50), Evaluation and Diagnosis (mean = 5.27, SD = .62), Case 
Management/Service Coordination (mean = 5.54, SD = .58), and Agency Administration and 
Professional Behavior (mean = 5.73, SD = .48). The SC site supervisors rated students in the 
categories of General Supervision (mean = 5.88, SD = .24), The Counseling Process (mean = 
5.75, SD = .38), Consultation Services (mean = 5.75, SD = .39), Service Coordination (mean = 
5.82, SD = .34), and Professional Behavior (mean = 5.90, SD = .29).  
 
Counselor Self-Efficacy data are collected from each student towards the end of Internship A and 
B. These results are analyzed by both the Internship instructor and student and compared to data 
from Counseling Techniques and Practicum to provide an assessment of students’ ongoing 
confidence in their competency to do the work.  After Internship A, students incorporate these 
data into their self-reflection paper. Areas of insecurity or weakness can become the focus of 
goals and interventions in the Internship B course. After Internship B, students again take all four 
points of data to incorporate into their final self-evaluation paper highlighting their strengths, 
weaknesses, and areas of continued professional growth. From this reflection they are required to 
identify five areas in which they hope to improve and propose a professional development plan, 
which they include in their portfolio. Additionally, at the completion of Internship B, students 
are summatively evaluated by their site supervisor using the Site Supervisor Evaluation of 
Counselor Trainee form. These data are collected and entered into a database every semester.  
 
• Portfolio 
Students who entered the program after 2011 are required to complete a portfolio comprised of 
required documents, activities, and forms which will be presented during their final semester in 
the program. Each student must meet with their academic advisor to review these requirements 
and save them onto a compact disk (CD). Every student must receive approval of their portfolio 
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by Counselor Education faculty in order to successfully graduate from the program. Included in 
the portfolio are introductory documents (professional reflection papers, professional resume, 
graduate student survey); selected assignments for core courses; copies of the Counselor Self-
Efficacy Scale at four points; field experience documents; professional development activities; 
and evidence of passing the comprehensive exam. No data is available as of yet for the portfolio 
assessment, since the benchmark was implemented for students entering the program after 2011.  
 
• Client Satisfaction Survey  
If possible, students collect an anonymous Client Satisfaction Survey from their clients (many 
sites do not permit distribution of this survey due to confidentiality restrictions). These data 
provide some outcome evidence that our students are providing competent services from the 
perspective of the client. For the item assessing overall service provided by the counselor, the 
mean was a 4.68 (SD = .66) on a 5 point scale (1 = strongly disagree and 5 = strongly agree), 
indicating clients felt the counseling was helpful. The self-reported overall level of distress prior 
to their first counseling session with the intern was high (mean of 3.98 on 5 point scale); 
however clients reported the overall level of distress following counseling sessions was much 
lower 2.26 (SD 1.06). A paired-samples t-test was conducted to compare self-reported overall 
levels of distress before and after counseling. There was a significant difference in the distress 
levels reported before counseling (mean = 3.98, SD = 1.18) and after counseling (mean = 2.26, 
SD = 1.06); t (180) = 17.06, p = <.0001. This again, indicates that the clients felt the counseling 
was quite helpful in relieving them of their distress. See Appendix 1g for table of survey data. 
 
Ongoing Tracking and Remediation. While there are established points of student evaluation, 
at any time during a student’s course of study, faculty members are encouraged to raise issues of 
concern with the student.  If that does not resolve the issue, faculty are encouraged to bring the 
issue to the Program Coordinator who will initiate the remediation process described in the 
Counseling Program Student Handbook.  While this is a somewhat rare occurrence, happening a 
few times per year, the process allows for the resolution of difficult situations and provides both 
the student and the program with clear guidelines and a pathway towards resolving the issue. At 
the heart of this process is a conference. The student, Program Coordinator, and other concerned 
faculty meet to discuss the issues of concern and to arrive at a plan for resolving them.  
 
Discussions regarding students also take place at program meetings.  At each meeting, time is 
allotted for faculty to raise any concerns they may have about students.  Sometimes the 
information shared has to do with struggles the student may be experiencing, such as illness or 
financial difficulty.  At other times the concern is focused on the student’s academic or 
interpersonal behavior.  
 
If a student experiences academic difficulty that warrants a response from the Associate Dean for 
Graduate Studies (e.g., GPA below 3.0 or a grade of “B-“or below in any course), the Dean’s 
office may place the student on academic probation in consultation with the department.  As a 
condition of continued enrollment, the student must meet with his/her advisor.  The advisor then 
institutes the remediation process and establishes clear guidelines for the student.  
  

5. Evidence of the use of findings to inform program modifications. 
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Through rigorous analysis of program data and consultation with the Program Advisory 
Committee, administrators, stakeholders, and students, the program has been modified in 
substantial ways. Most noteworthy, the program faculty and the faculty of the Department of 
Education & Allied Studies agreed on a plan to create a single designation for all counseling 
courses and to establish a single Counselor Education Program encompassing both the SC and 
CMHC programs. For the first time, there is a single admission process for all Counselor 
Education Program applicants and a single program handbook.  The process of offering separate 
core courses for SC and CMHC students has been discontinued (except for the Orientation 
courses and those courses required for a specific program); all counseling students now take core 
classes together.   
  
These changes have allowed us to emphasize the development of counselor identity to our 
students.  SC and CMHC students now see themselves as integral parts of the larger field of 
counseling.  In addition, with students from both programs sharing their core coursework, 
valuable cross-fertilization of theory, skills, and concerns can occur in the classroom.  
 
The outline below is intended to provide an overview of where the program started, where it is 
now, and where it is proposing to be in the future, along with an explanation of why changes 
were made. The JCU Counselor Education Program is a small program with a committed faculty.  
While we may not have all the resources and technology of programs housed at larger 
universities, faculty endeavor to achieve two overarching goals:  

• Providing a personalized education of the highest quality; and  
• Continuously engaging in the process of personal and programmatic reflection and 

renewal.  We see the CACREP reaccreditation process as an important piece of that 
reflection and renewal.   

 
Historical Timeline of Program (1966 – 2011) 
 
1966   School Counseling Program begins in the Department of Education. 
 
1976   Human Services Program established as an interdisciplinary graduate program among the 
Departments of Psychology, Education, and Sociology. 
 
1989   Human Services Program begins operation as a part of the Department of Education & 
Allied Studies.  Courses designated HU. 
 
1997  Community Counseling receives CACREP approval. 
 
2004   School Counseling receives CACREP approval; Community Counseling re-accredited 
 
2010 Dr. Cecile Brennan appointed Program Coordinator 
 
2011  Department of Education and Allied Studies is restructured into three areas: Teacher 
Education, Advanced Studies, and Allied Health Professions; School Counseling & Community 
Counseling united under a single coordinator with a new course designation: CG. Numerous 
modifications were made highlighted below: 
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SC and CMHC students will now enroll in the same core classes. Number of 
duplicate classes offered will be significantly reduced. 

 Rationale 
• Review of course scheduling trends demonstrated that classes were often 

cancelled due to low enrollment. 
• Students and faculty reported in evaluations that duplicate courses were 

confusing.   
• University administrators (department chair, admissions staff, and registrar) 

provided feedback that streamlining the program under a single course 
designation with one coordinator would be more efficient for administration 
purposes. 

• Reflecting on the need to enhance professional identity, faculty felt that 
having all counseling students in the same core courses facilitated the 
development of stronger counselor identity.  

 
            A single Counseling Program handbook was created. 
 Rationale 

• In an effort to enhance program cohesion and strengthen students’ 
identification as counseling students, a single counseling handbook was 
created, which replaced the separate handbooks for school and community 
counseling.  

• Extensive review of other programs’ handbooks was undertaken before 
formatting the handbook.  

  
Admissions process redesigned, with emphasis on more rigorous standards and 
assessment of applicant dispositions: 

• Group interview with interpersonal activities.  
• On-campus writing sample. 

 Rationale 
• Feedback from several groups of stakeholders, students, faculty, and 

supervisors led program faculty to consider how to more thoroughly assess 
applicants to insure that entering students were academically able and 
possessed of appropriate interpersonal skills. 

• Review of program applicants has demonstrated a trend toward younger 
applicants who have not had much time for personal development 

• Extensive research was undertaken to determine how best to achieve this goal.  
A literature review on admissions practices was conducted. Faculty at other 
institutions were interviewed, and other programs’ policies were reviewed.  

 
 Admission decision based on an integrative assessment of multiple factors: 

• G.P.A. 
• GRE/MAT scores 
• Letters of recommendation  
• Statement of intent 
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• On-campus writing sample 
• Interview process/assessment of professional dispositions 

 Rationale 
• After reviewing the counseling literature and pertinent laws regarding 

graduate school admissions; attending ACES and OACES meetings; 
consulting with university administrators, the Counseling Program Advisory 
Committee, and current and former faculty; the program decided to enhance 
the admission process by adding a group interview and an on-campus writing 
sample. 

  
 Admissions rubric designed to facilitate and standardize assessment.     
 Rationale 

• The need to quantify and standardize assessment of candidates led to the 
development of a rubric to be used when evaluating candidates for 
admissions.   

• The rubric was developed after consulting with administrators, faculty and the 
Counseling Program Advisory Committee. 

  
 Student remediation & retention process developed. 
 Rationale 

• Feedback from faculty, administrators and students drew attention to the need 
to address student remediation issues proactively.  

• Counseling literature and pertinent legal rulings were reviewed as part of the 
process of establishing our process. 

• The policy was reviewed and approved by the Department of Education & 
Allied Studies. 

 
Comprehensive exam standardized: Students in both programs will take the CPCE 
exam.  

 Rationale 
• Three major factors led to the standardization of the comprehensive exam 

process: 
o There is a desire on the part of the faculty to enhance the counselor 

identity of all students in the program by emphasizing the core 
counseling curriculum. 

o Using the CPCE exam allows for a systematized, externally validated, 
and nationally normed assessment of all student learning.  

o Students receive clear feedback about their performance in each core 
area.  

 
 Portfolio requirement introduced for all students admitted on or after August 
 2011. 
 Rationale 

• To better document that counseling students have met the program’s desired 
learning outcomes, program faculty, after consultation with other counseling 
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professionals and program stakeholders, have added a portfolio requirement 
for all students.  

o One key assignment from each core class is included in the portfolio.  
o Other measures of the students’ growth and development are also 

included, such as self-efficacy survey results from each checkpoint, 
documentation of field experience and professional development 
activities, and a personal reflection paper. 

• The collection and analysis of self-efficacy data will allow program faculty to 
assess how students are perceiving their sense of competency and 
development, and faculty will the portfolio to assist them in observing, 
tracking, and managing their professional identify and development. 

• Upon completing the program, students will have a comprehensive package of 
evidence of their professional journey thus far, as well as plans for further 
growth and development of their professional identity. 

 
Clinical Mental Health Internship expanded to two semesters. Instead of one 6 
credit hour internship course, we now have two 3 credit hour courses (CG596A, 
CG596B). 
Rationale  

• Two semesters of internship allows for a higher quality of clinical training, 
more extensive supervisory experience, and more clinical experience 

• The School Counseling program always had a two semester internship, which 
allowed interns to participate in the full academic year at their school 
placement site. The adaptation for CMHC Internship allowed the program 
timelines to become better aligned.  

• Data for the Counselor Self–Efficacy Scale demonstrate that internship 
students perceive themselves to be moderately competent (mean = 7.77; SD = 
.73). Program faculty would like to see this increase. Two semesters of 
internship allow for more time to work with students on their competency. 

• Feedback from the Program Advisory Committee supported this change. 
• Data from the Site Supervisor Evaluation of Counselor Trainee highlighted 

two areas for improvement: The counseling process (mean = 5.45, SD = .50 
on a 6 point scale), and client diagnosis (mean = 5.27, SD = .62). Faculty 
strive to have a program that graduates excellent counselors. A goal is for all 
students to receive a 6 on these items.  

 
Clinical Mental Health practicum no longer will allow students to collect internship 
hours during practicum. A maximum of 40 direct hours is counted in practicum. 
Rationale 

• Allows the practicum experience to be a focused supervisory experience prior to 
the more intensive internship and does not promote students completing the 
program in an accelerated timeframe. It allows ample time for orientation and 
careful observation of students’ progress. 

• Data from the PPFE over time will help track the competency of students upon 
completion of Practicum 
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• Data from the Self-Efficacy Scale will allow program faculty to assess whether 
limiting the direct client contact during Practicum to 40 hours helps students 
increase their perception of competency. 

 
2012 Hired a new full-time tenure track faculty member, bringing the total number of 

core faculty to four. 
Rationale 

• The retirement of two faculty members in four years necessitated the 
replacement.  

• The faculty, in consultation with university administrators, determined that it 
would be most advantageous to hire faculty over a period of time.  This would 
give the program the opportunity to target the hires to new areas of 
specialization within the program.  

• The faculty/student ratio and core/non-core faculty ratio did not meet 
CACREP standards 

• The Advisory Committee strongly encouraged the addition of a faculty 
member. 

  
Developing a certificate program in Spiritual Care & Counseling. 

 Rationale 
• Through conversation with clinicians and clergy people, the need surfaced for 

counselors to be better informed about various religious traditions and for 
clergy people to be more familiar with distinguishing spiritual and 
psychological issues. In addition, both counselors and clergy expressed the 
need for access to a wider base of referral sources. 

• Fits with missions of both the Counselor Education Program and the 
university.  

 
Collaborating with Lorain County Community College (LCCC) to offer the CMHC 
program at the campus of LCCC. 

 Rationale 
• After conducting a needs assessment, LCCC contacted John Carroll about 

offering our CMHC program on the campus of LCCC. 
• This opportunity is being considered because it will allow us to serve a part of 

the community underserved in terms of professional resources.  
 

Consulting with Advisory Committee about program effectiveness and future 
directions for the program.  

 Rationale 
• In order to receive feedback from the committee and to stay in touch with our 

internal and external stakeholders, the program schedules annual meetings 
with the Advisory Committee. During the Advisory Committee meeting on 
May 7, 2012, the committee was surveyed to assess their perceptions of the 
program and suggestions for improvement. For more information, see pages 
2-3. 
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Added an Internship site at the Louis Stokes Department of Medical Affairs 
Veteran’s Administration Medical Center. JCU is the first counseling program in 
the country to offer a VA Internship site. 
Rationale 

• National policy changes allow counselors to work in federal positions. 
• Lack of Internship sites that focus on veterans 
• Growing need for mental health services for veterans 

 
FUTURE 
 

Considering the establishment of a Center for Wellness: 
• Center would be located on or near campus. 
• Physical Education and Counseling would offer services to the community. 
• Practicum students would use center for training purposes. 
• Some students could complete practicum internship at the center.  

Rationale 
• A Wellness Center serving the surrounding community would enhance 

training opportunities for our students and emphasize the counseling 
profession’s focus on wellness.   

 
Proposing the development of a Clinical Coordinator position:  

• This individual will be in charge of coordinating practicum and internship 
placements. 

Rationale 
• In an effort to reduce the number of adjuncts, program faculty have created a 

proposal to employ an Licensed Professional Clinical Counselor with a 
Supervision endorsement (LPCC-S) and, ideally, a doctoral degree, to 
coordinate aspects of the clinical program.  This individual would also play a 
significant role in the development of any campus-centered training site for 
counseling students. 

 
Review the curriculum of both programs in light of the needs of the profession, the 
needs of clients, and the CACREP standards. 

 Rationale 
• Regular review of the curriculum is necessary to ensure that the program is 

responsive to changes in the field and to the needs of our students and the 
community they serve. 

• Ongoing review of program evaluations for graduates, employers, and site 
supervisors provides us with valuable assessment of the strengths and 
weaknesses of our curriculum. 

  
Consider new curriculum initiatives: 

• Offering Chemical Dependency licensure preparation. 
• Offering coursework in gambling addiction. 

Rationale 
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• Feedback from students indicates an interest in pursuing licensure as a chemical 
dependency counselor. Changes in state licensing requirements require that the 
program review the approval process required to offer this licensure.   

• With the introduction of casino gambling to the city of Cleveland, there is 
growing public concern about issues related to gambling addiction.  In accord 
with our mission to remain responsive to the needs of the community, program 
faculty will investigate offering training in the treatment of gambling addiction.  

 
Investigate new program affiliations: 

• Partner with West Side Catholic Center to offer services to homeless women 
and their children. 

• Partner with Ursuline College to offer a CACREP-approved Art Therapy & 
Counseling program. 

Rationale 
• While both of these potential partnerships would offer enhanced training 

opportunities for our students, the program’s primary purpose in pursuing 
them is to offer advocacy for an underserved population (homeless women 
and their children) and for the profession of counseling (seeking to assist an 
art therapy program at a local college as they move towards CACREP 
accreditation).    

  
 Develop new training opportunities for students that enhance clinical skills, 

advocacy, and heightened training in multicultural issues in counseling. 
Rationale 

• The program is in conversation with clergy in Santa Fe & Taos, New Mexico 
about offering educational advising and psychoeducation via Skype to 
underserved members of Native American communities.   

• Working with a Native American community would allow students to enhance 
their clinical skills and at fulfill our mission to serve underserved populations.  
In addition, it will familiarize students with the requirements of online 
counseling.  

• Students are consistently rated highly in diversity competencies. Item analysis 
of the PPFE showed students scored a mean of 3.00 (SD = 0) on a 3 point 
scale in the CMHC program and in the SC they scored a mean of 2.25 (SD = 
.44).  The mean score for all students for the diversity item on the Program 
Evaluation was 4.00 on a 5 point scale (SD = 1.19). Program faculty have 
been and will continue to be committed to preparing future counselors who 
are proficient in working with diverse client populations.   

• Item analysis of the Site Supervisor Evaluation of Counselor Trainee 
demonstrated that students are strong on advocacy (CMHC mean = 5.61 on 6 
point scale, SD = .64; SC mean = 5.90 on 6 point scale, SD = .30), but faculty 
feel that advocacy is best learned when applied, and additional opportunities 
to engage in advocacy for the local and the professional community would be 
invaluable. 
 

Increase rigor of the curriculum by having higher academic expectations from 
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student work as well as close attention to students’ development. 
Rationale  

• Entering students over the last three years tend to be younger than in the past 
(meaning they are entering graduate school immediately following 
undergraduate training). This has requires the program to attend to the 
developmental issues young adults may face. We encourage these students to 
take 2 ½ or three years to complete the program. Because of their relative 
youth and inexperience, we discourage them from pursing a “fast track” or 
accelerated timeline for program completion. 

• Feedback from adjunct faculty and the Advisory Committee provided data 
that encouraged the increase in rigor and reinforced the mission to produce 
superior counselors who work from evidenced based framework. 

• Continued analysis of program evaluation data, self-efficacy data, and course 
evaluations is needed to make appropriate, ongoing changes in curriculum. 
 

Provide advising and assistance to students who intend on going on for doctoral 
work.  
Rationale 

• An elective course would educate and mentor these students throughout the 
process, and would include an opportunity to design and conduct a research 
project. 

• About five percent of our students go on for Ph.D.’s, and the additional 
support would prepare them for the competitive application process.   
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Appendices 
 
 
1a. Program applicant characteristics       
 
1b. Program Advisory Committee survey results     
 
1c. Program evaluation surveys and data table     
 
1d. Counselor Self-Efficacy Scale and data table     
 
1e. Professional Performance Fitness Evaluation and data table   
 
1f. Site Supervisor evaluation and data table      
 
1g. Client Satisfaction survey and data table      
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Counseling Programs 
Applicant Characteristics 

   Program   
  Community 

Counseling 
School Counseling Total 

Undergraduate GPA N 87 62 149 
Mean 3.31 3.21 3.26 
Std. Deviation 0.45 0.47 0.45 

GRE Scorea N 44 28 72 
Mean 971.14 972.85 971.80 
Std. Deviation 204.88 185.05 196.08 

MAT Score N 29 20 49 
Mean 338.92 348.25 342.81 
Std. Deviation 52.18 53.21 52.25 

a. Applicants are asked to submit either GRE or MAT scores 
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